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' scores of college students and graduates.l

’

’

Can't erte.”z

’

@ . -

will answer these cries.

ENGLISH USAGE PROGRAM -

1he media)continues to spread the news that writirg d:
0 . . .

.

of ‘our protession, collegés and universities are pushing to

1
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,
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Higher,Luucation has used 1ts‘September issues to highlight the

¢rises in English writing and to point out the drop in verbal aptatude-test

In.response to the growing national contern both in and out

- cénters or charging English Departments to establish adjunct services which

J

. -'\
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ifficulties among -

college students are increasing signiticantly. For the last two years The ~* ~

v

1The popular vegrsion of this alarm

-

\ appears 1n national news magazines, in articles like Newsweek's "Why Johmny |

‘ -

build basic skills

¥

And we English”teachers who teel the pressures of
I . . .. ' -
.accountabiliti~and concern for our\§£3dents take our positions anywhere
+ - . ., ‘.q
between these two extremes: Either- we turn back to a number of drill exércises,
. . 4 .
' : y U
scmetimes teaching grammar in the clgssroom in the hopes cf improving student
S ,

writing, or we reject what we call the false}alarms of the reactionaries and

-

"our own thing"
’

.

continue with even if the so-called ''basic skills' are notice-

. ably absent in student writing. The culmination of this‘concern has resulted

»” . .

+ in a national conference like this one in which the "What's Really Basic?" -
“;’\M . , ) . . ) ”
”“mL{chcme iorces/yé tu contront the real issues-and offer, ii we can, some xeasonable

M . . - s -

‘ solutions te the problem. ' yo S f
‘ -‘ ) ' .‘ . . .
There is a fundamental attitude among contemporaty English teachers of . .4

-

- . -

- .

composition .that alerts us to be sénsitive to language

- 3
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in a variety of spoken
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7 «and wrilten torms, In Lhe teaching oL wrltlng this attitude 1mpf¥cs that
) : “ e 5o , o ., v,
v students mUse someitow develop a languasge awareness that Mll[ 1ncredse theiz .

. (%4

writing abllity, alfow them to respect their own dialects as well as the
3 . -

. . , »
‘

: _ . . .
“dialects of others, and cpab¥e them to communicate in the dialect of business «

' - ' A . 7. .

7' 'and the professioms--the dialect that does not distinguish itself, by régioual
‘ . . .00 : .. -
fedtures but carries the soczal mark of "educated edited English.! Cotmunica-
. . . < N - . .
vl . ) ' - .
tion .an this dialect requires users to -employ the features_Of formal standard

., -
- « N .
[ . 2 ' >
/

. . . . . / - . 3° . )
usage; ‘and because 1t is written, this dialect requires partigular conventions
?

of graphemes, syntax, and punctuation,

-
- ..

William Labov, among a number of other linguists, asserts\that all users

' .

-of.the language are multidimensiona}l and that the features which distinguish

- H : .

‘ . . - | . . o
the individual sty}es;of‘bpeakers similarly distinguish one:- dialect from’ L

.
.

: “another.? S, 1 Hayakawa wrote in 1950: "It is-tragic that most Americans

s
.
‘ . .

. ) K B
= ¢ suffer; with respect to the use pof their own language, especially -in formal
: . < i o . . -~ o - LT - v
or semi-formal situations, a discomfort or malaise thag:'can only be described
‘ e R S N
‘ as a_ wild form of a/nxieCypneurosis.”4 ‘What 2ayakawa observed in 1950 still ©
- o ~ i . L4 4

applies toga), perhép&,as a result of the numer0us prascrlptlons and prejudices -

-

. r‘zar 4
~ . - e

& ’
about usage. Labov‘{;ho has conducted studles in the 1nn¢r c1ty comparlng the‘
- e -

dialect features of stamdard and nonsLandard speakers,-supports a poslt10ﬂ

called functional bidialéctalism or biloqgia}}sm;' Labox‘qutlines six stages

. . ~r y ‘e . TE e

o ) : L e
by which speakers may acquire the "full range.of.language ysage‘for‘a variety
. ‘ - . - i [

- . . : . i

g : . g L - ’ . N
- .of occasions or social”situations.. After the childhoéod

- ~ N

N . p “ s — ': -'l « - 5 I3 ) : s
) grammar %o,speak a local qLarect, che user begxns,cq;ad pt to stylistxc'varlatlon
‘. . S

» ' N >
’ - ’ e

" ~ standard for conductlng bustess in formal 51tuat10ns

— . .., . s .

s - hkﬁh respect for*bldaalectal or mulcldialeccal pproaclies to teachipy.

. ]
RRGaT oo . } o I . .

usage, I havg developed aﬂ expenimental usage ‘progrgm to help students communicate
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staadard writing. The materials are” not for 4 ?

the classroom but itor individual sgudents outside of class. The usdge program

Sl e e - . - - - o

focuses upon frecquent usage problems 'students discover when they write in

formal 'standard prosc--problems in sentence fragments, rupn-on sentences and
~ v

-
B

- * corméd splices or problems in modification, verb tense, subject-verb agrecment,
o 2. -, , - . IR . -_
pronouns, possessives, and the like. By isolating each 6f the problems, these

- - - - 4 ' N

-mategials ¢nable student$ Lo develop an awareness of the conventional features

. -
expected 1n standard formal writing. Through a method of syntactic reintorcement, .
[y -~ -

l -
the materials also enable students to acquire altérnate patterns of expression -

¢

o~

»

for
[ PP

the tormal standard written variety of the language. The ‘focus on this

variety does not attempt to eradicate any other <dialect but with full acceptance

4 .

.

f

of the policy adepted by -the’ four C's Students' Right To lheir Owthanguﬁge

. (1974), the matcrials "affirm the students'

varietie$s ofr the language”b

competence in standard formal prosk. -
. \ . - - e I * .":
Some studies in standard
+ -

.

right to their own patterns and

t

-

€

PPN

in- the proeess of o?feriﬁg'mbthd

B

-

' ° : ta » - R ) . Lo
9ontr1butions to the teaching of formal edited writing. Among - these. 18

-
.- " P e
1es ¥

writing

PO

and nonstahdard dialeet features make valuable

.
RY

z

on and Communicafion

-
v

College Students. "

-— -

broduced by black and white stuaﬁnts

’

) LS

'ﬂhrllyn SLcrnglass:s publication, in College Compositi

-

+

. Marzlyn'sﬁsfpay finds that most nonstandard features.-

.

*

a

-~

3
are essentially the same.- The value of

this"discovery contains implications for teaching standdrd {ormal prose to
. - . . e * B P .

.

2%

students of various dialectal backgrounds, Since college students with hetero-

LI Y.
gencous’ bac
.

- r

- - ,

Y

problems in producing the features of standard formal

writing, it followg_thht .

kgrounds (standard and nonstandard speakers) experience similar
t . . .

the design of writing programs’ can make practical use of.thos¢ similarities.

*

.- "~ (October 1974) called "Dialect Fedtuiés in the €omposition of Black and White e
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By working within a coptrastive .ramework ot demonstrating features
L 0 - ‘
. ) L

- .' - . . ‘ - . i
appropriate for informal varieties ol casual conversation, a numbery of

o
.

syntactic, phonetic, and punctuation progedures <an become useful to the
; _ L .
. student, Without surveying the numerous grammatical models that c*eep into
. S . M
’ - © o N .
the teaching of writing, lct me touch on a few devices tifat can-be’used. in a

- ' - ’ L%

usage program suth, as the_one I'have designed, Sometimes, even traditional
. , ! -\ - ' ’ - d -
. . ‘ i . . . N = W

word-paradigms arc helpful to students in @cquiring certain conventions in
1 B - N

€
‘

formal standard writing. For example, the English proncun system, which

i - / ’ ~
/ .

preserves the featyres of Latin declensions, that 1is, the features of inflected
;. .
'langwages, can make use of the paradigm to cluster sets of pronouns according
/ 2 - 7’

to/%heir case forms and functions, ‘Tlhe structuralist devices of inflect;oné,

- ¥ .
dg¢rivational suffixces, sentence patterns, function words, and phonectie patterss

11 contrlbute to the manipulation of syntaﬁ‘in standard sent®nces., And the

-~

trans onmaLLUndl gcnoratxvn theories bullL on what Chomsky refers to as

sf
i ) ; N
modei "9

of perceptien and learning'”” can offer sentence.beneratln dcvxces

/" % that dhow students how to perform syntactic manipulationé at the sentence <

/ - . . . ' R , -
§ o4 ! \ - -

f levelZ-resulting in an indefinite variety of surface structures,
- % therefore, by relying on a number of grammar eﬁd*?fgich models » the usage

4

. materials I am propousing extract operations for sentence manipulation and word

- .
-~ - . hd

group frames to addrcess the most frequent usage problems faced by college

\
-

. students in formal writing ‘and to present some alternate patterns for the

N . -
- o -

uncpnventional writing features which interfere with their smooth communication
¢ 'l - ' ’ . . - -
K in- formal situations, 1 have approached the limited area of usage in standard

.
’ .

v R ‘ . - . . _ _
fotmal writing as-another dialect to be acquired by the educated adult who is
' L] L . .

already a hative uscr of- the language. The designs of the program encourage

. - ¢ .

a language awareness that utiﬂiies techniques from ggaditional, structural, =
"‘ e . -~

K o
v and transformatlonal brammarsﬂ{%aL adopts writiny exercises that have lncreasod
." b4 N

. . Ay
- ‘1 t ‘
oAt ! - . . .
that respects all dialectal varieties -

syntaccxc fluency in studeq%

- :f .- ~ N »

o ot ‘e
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ine 'Ifl(l-it’.i g the $edd®q Lg$ rown;

. ¢

. _ ‘. » . )
mand'thg LOSbOfS,DPPfOpflaCC sentence patterns

LTI . S

. g .. e
i in writing -'éducated edited English." . —
M ' .o : - ‘
N . ¢« . fe Dt * ) . . . - . . 4
. The form of the efperimental program is a multimedia collection of nine

. “ . NS S ‘ . - .

I . nonsequentidl-units, which -ef{fer students methods for tranmslating diglect
. features afMhe spoken informal varieties inte the conventions and features

e

& ‘of standard\fowml writing. As students recognize the features of formal .
y) —— = .
' writing throuéﬂ an inductive cumulative process of viewing selected models and
L , N ., n g LS > » ] = B
-, " rewriting sgntences in patterns suitable. for standard formal writing, they-
, . . .-

. ‘ L4
begin to acquire* the conscious application gf a number of syntactic operations
- * - - .
‘e * e . . o,

. on scntences that.result in scveral kinds of surface structures all appropriate
. . . >

.
-

) for standard formal prose, -In each unit the directions for these syntactic
e BN . T -
operations are at first cxtremely explicit, but the rewriting-and editing -

s
.

or

practices gradually progress so that the student level of independence increases

- fraom beginning to cnd. « Each unit consists of“an integrated combination of
B 1 af . B s . ‘

- . < - 3

e

. . slides, ftape cassgttes, and writing work booklets, ’ h
. s - » , )N’ A‘ )
I have chosen to set the usage program in a multimedia form because I

~

.
- -

3 -
~ .

fecl that the educational format for materials outside the classroom is as

] o important as the writing models used, ‘This multimedia progtTam uses an indi-

~ - ‘ ~

/

\ vidualized method of insiruction,that combines particular behavioral procedures

- » } - R - — .

(that is, conditioned writing practices) and cGgmitive processes (that is, ¢
qEBlying specific scntence manipulations and editing devices)., Research in.

teaching composition pffers many positive theories about individualized

instruction that can advance our ultimate humanistic aims and not work, as so
N ‘ . ! n .

) . . s ° . . N
many pcople assume, in a counter-productive way. A recent article in support
- . . s

. . . *
of individualized 1nstructional settings for English 'redetines. the role; of
- . s 5 s Iy . N <y

teacher-student in that kind of environment: "Individualizing’

e el e s e - M — e s

- .
Ll

- . e Y

instruction

. . - - —-— -
: : . ' S o
. can allow teachers to respond humanistically to the neids of students absorbed
. ; ! - . . N T Ve - .
———,——t—— i . . 3 e . o
. s . .
. N - 0"
7 /:1‘ ; J ‘. 7‘ {. . ) N n R .
B ) S A 8 A v T L i ’ T i
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- w N
in an often-depersonalized sgciety, t challenge the potential of each student,
T » '

and to encourage student§ to-:learn how to learn.”lO Our professional concerns

Ny . . . <
* . .

in teaching writing should aim at inereasing student writing skills without
sacrificing these humanistic claims. And e adoption of a- behavxoral ‘or
. ‘

. individualized apptoach as one ot che means to ¢hat end should not arouse our

,
. .o

suspicions. _As ong composigion.teachcr“pqﬁs it,
) "
are complementary rather fRan incompatible."ll

'

lobal and specific objectives

- i

- The chaice of individualization and multimedia instXuction for, the

5 : , ' N : .

‘pupplementdal nature of the usoge program scems to be the most appropriate
¢ P ' .

“ educational setting. The form of this program offers particular students

' -~

with varying needs @ workable system that does not limit them to the level of

_general class instruction. Although the materidls are dependent in part on
’/f . the machinery of individualized instruction, the design of these usage materials

.

requires  that students rgGeiGe,profess nal tutorial assistance while they use

- ’ : N L4 . °
. _ ot P - S ' R s
.- .the self-paced, self Lest;gg materials. . ) ¥

At this point‘I u@uld like to present a“bricf{ demonstrdtion of the matter.

. and method of instruetion in a multimedia unit whi¢h addresses both run-on s

o . sentences and comma-splices., After ;he demonstration, I will describe the

writing models used, ‘Bht for now 1 ask you to become a student who cogtinually

- R ¢
- N ) - - @

A s ) LI S x
writes run-ons in compesition.. You have come to a writing lab where you use

.
” e [

your own modular work booklet and ocegd through two, forty-[lve minute sessxons
.- » ~

b

of intégrated Lape.and slide presentatiOhs to help you with the writing tJERs\\\;\\

. . » .

“in the work booklet

- L ¢
. .
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.
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. DEMONSTRATION TRANSCRIPT

s .

RUN-ON SENTENCE ,\za) COMMA SPLICE : .
: 7 SESSION I_ ‘% = ' :

’ L S g
§ ’ . .
This unit on run-on sentences‘and comma splices contains tech~

’ N 4- -

-nlques for aVOldlng these hablts Au-your writing.

S

Thegrun-on Seqtence

deviates from the conyentﬂons of sentence punctuwation in that two full -

. )
N
% -

sentences follow one another without any punctuation between them.
v 3 ’

The joining of two .full sentencés with a comma is called'a:comma s

¢ 2
' b .

s%lice.' In writing, the. comma‘is a punctuation mark usualiz/pat

strong enough to combine two separate sentences., The convention of

.
»

<
avoiding run-on sentences and comma splices is especially. adhered to

’

"in formal writing. (Sound tone; read rocs 1.)

S — SENTENCEI e 1 | ‘
R P lJW@W%MmoﬁVW
- BT Y
RUA ‘

SPLICE
SENTENCE .

~ .

Hére,}phe run-on sentenge obviously departs from the conventions

- - .
. -

of sentence punctuation by not containing any pungtuation mark be~
. 4 ar '

. R o . R . . .
tween the sentences. And the coimma is not strong emough to hold...

.. -~

K

Y

-
.
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T . .,L: . e A KR et Q_l‘tzﬁes, L, 2'.. o
Y- TN . . . Lo, ¢ . e, . ‘*'o
. ' B t . L .
: ‘ B : A bk ST Y
& - - “d < Lo, o
E togg::,hcr the*x‘é:eparatc:, zimll sente;més& Lacly stn _once‘@gnt_a*x.gs its - .
P - § 'c-” " CEREN BRI “*1._"0 o..-' "
- ) own nous, phr;ase and- '«erb pt\rase. . lhee noun phra‘seu in §en\senteoone "_""f
e ¢ ﬂ e Lt o
j - N " . ! " 0. ° > .
o is the subjéct' "I " ’and thé verbow\rase °Ls "1ike tot sk th q mdqntams
~ Q D oot ~“ o . _‘.-'ﬁ'”‘l'-‘.“ay .,__..’". .
of Vermont." ~In senténce, ~CWO, we‘,noun phfase %s. the b'Jeect. "they Ve e
, "_,“ _m._' . \' o‘... oo o ~“
) --referrmg to the- mountams--and th/e-Verb phrase ig are m.aJesth. -
, . ) .One techmqu(_ for starathg om sent‘ence from another 1s to .
1 - . . \ N " . .
: read the words aloud and notice the drop in the pltch of- your”yo:u:e
. } .
at the end of each sentence. Read thg'sentences aloud after me,
(Read rocs | and leave space on tape for student repetition.) (Sound
. tone; flash rocs 2 but wait’ to read.) ' )
( ‘ ' ' rocs 2 )
- * ’ ;/ . . »
s : : : ,,
SEPARATED SENTENCES
. y J Y
I like to skx the mountains of Vermont, .
[ 8 : They are maJestlc. . * £ o ‘
rA* ‘ - 4 ' ' . -
.y COMBINED SENTENCES ) o e
v T
' I like to.ski theé mountains of Vermont; K ‘
] o _r_heg are ma jestic. “ ’
. . - N .
" . ] N ’
1 3 . - ;
e ’ B .
4 \’ - - W
* . /’,
' - - R . ,//‘
L. . Here are two ways to, rewrite the sentences using accegptable”
punctuation., You can ‘place a period between the two fdll sentences, -
X . . 3 . ///
. s L el
. .or you &an combine the sentences by placing..a”semi-colon between
- . ! } N ’ B /,’ N ’ . »
- : them.‘ The semicolon shows a ¢losyr Sonnection between the state« '» .
S S ’t o 0 . P y ol v '
S ;.‘ . - BN , ;‘: L " , - . ”. T
) Vo . - .
’h I - H '«.‘} N -
. - H -
P os " . . ) 'l '
F] . ' . I . . L . (s
- . N ' . . ’ . ¥
i h h . ' h ‘ - : l ‘ .
. ) . . -~ ,
"¢ ; v L e ' e oG .
1 e . ) ; . . 1~0_.. A .
\)‘ R ',, R - xe e ; L. ,“ - - . . .o - LY . AT T -
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e ase = . . . 1
i
o e . . . ; ) Ca 9 - . \
e el . i o : rocs, I, 3-
ST e . .
oKX ' Y . i
R ) i ) . . . . Yyl “ ""
SRC ~.ments than the $gparate sentences, and the semicolo® is stronger than . %3
TS, L e D T ! i ' ) ’ -
. N - . ' . . ¢
@Y . : . . e ’
¥ <+l the-comma, " (Read rocs 2 with punctuation.) | .
. PR Lt e e . . . R i
Now rewrite the gentences containing the comma splice in your
© T i : \ i

‘Aftef you haye finished, turn on the recorder :

. .. .w0rk boeklet page 1,
.- ‘Q' . IS c T . ¢ 1 |

¢(Sound tone; read ®

~and check your énswers on the screen. (Pause.)
- . o . o " .
. ' . - - - . ;
b, .. " roes 3.) : A b L
7 — = | |
{ - - . ’Wg\ ’ . . 1 \ .
. , ~ ;;?' rocs 3 ’ -: PR
, ¢ . 7 i ' ot
« 5 : X ' '
i A .
// & =~ . - .‘ ¥. .
. “i/ " g _— b
’ - . ANSWERS TO WORK BOOKm-p. 1. ) . ‘ '
ll/ )
, / N ' ‘
. . R w,, : . . ;
‘o : . e hge | ,
‘ ) %. I like this painting job. It is" gasy., v ' )
: ) " 2. I like this painting job;~it is @asy. é»gﬁ? n ‘
P - . b ~
\ ‘ ‘ > . ) ) :4 . . !"f":"h E ’
- J AL
" . . .,
+
i [P

R

.
¢ L R . : . . . .
. & R x
. c A , s

. 4
o, (Sound ™ flash rocs 4 but wait to read.) :
f . . . . Lt .
- . ~ ( v .‘n - - ~’f‘ A <
. . w0 S e .
. T . . "\ E ’
.o ! s 2
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. -‘p‘ . . . i o N
3 ‘ ” 7,”.' l j 7
<, MuSLC is an especlally appeallng artfjorm
£ .”3- N ’. . M 4
C L { L can listen to it all day.,, ) Jhe 1, ) N g
, - ‘. " ¥
o SENTENCE 2 Y . ‘
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. , r,qA ) RUN-ON SENTENCE .: [
- . oy '<\_‘ . A SR )
" . M . . ’ . y '
, & . - N , .
’ n»': y ' v ° . . B % ?
s 1 o . T ﬁ . . .
, AR ‘ |
. -‘{'&/, ) ’?t - LN , | )
« pred ) ‘ - - i
. 5 1 s I . * . J
e ! ¢
. . Sy ’ . o '
. ’ vt % N . ) N . M" j/ .. ‘o » -
4 <@ "5 > !
s . - - o . . d ‘a | . £
?” . i ¥
N . 4 . N . L
, - ’ o, iy o . . o8 e
— R F T T T Ty - B ] - - o - . bl » e
o .t ' e ‘ L, :,'1 Ky 'qi, > .
. R o . . . Lo .t
‘ RN -’ o e ‘
; : o

- ?
.
ERIC . . . .,
- . . : \ . R - - .
. . ; ‘ . v, ! e
,

’ 2

F:




. ' : ) 10
v ) 'rocs, I, 4

3

Now looksat this run-on senteuce, which can-be rewritten as two
sep égte sentences or combined into one by the semicolon method:.

ach sentence contains its independent noun phrase and verb phrase.
LY - i
/

: -
¢ . .
K/ Sentence ome contains the noun AMuqic," whiéﬁwfunctions as the
, . subject, and.the vérb phrase/"is an especially appealing art form,"

"

¥ which fungtions as the pr'd;c ; . Sentence two contains the pro-

, N I

, -

Y N

ﬁﬁ'of each sentlence.’ LiSten'to/ﬁy reading, and

which functions gs the predicate,’

Again, notice the drop in the pitch of your voice at the end

\

i noun,gf,” wlhilch f QC?E%%S as ‘the subject; and the verb phriis,"cgn
. e ,Lisféﬁ’fg/zz/;{;/jay,"

-

fﬁgn repeat the sentences

after me: (Read rocs 4; leate room of tape for student repetition;)[

i i @ ble° form W .
) gow you rewrite the sentences in ac?isz‘#f‘EEELi, our work, .
: booklet page 2, After you have finished, turn on
r 2 B .
<check your answers on the screen, (Pause.) (Sound t
S0 ‘ . rocs 5.) E : o v
D ’ b ) :
st ’ ' t
4 . , » rocs 5 ;
. .
| . v\\ .
. ANSWERS'TO WORK BOOK--p. 2,
l. Music is an espécially appealing art form. —
o v I can listen tf it all day.
I3 - .
M /
' . ' ‘ 2. -Music is an edpecially appealing art form;
i . I.can listen to it all day. .
o . ! .
. ': ! ~ - ‘ .
N . . P K ! /
' 1 ‘1&3;;/// 3 s . (’ ,
S ' | n -, . ] F
y " . / . w ’
: o s ' ~§\\
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SENTENCE 1

. r. . . PN LR Ml o
» * ) Vs 11 ’ .
2 0\ g < , - }9(,/1,.5 ’ - .
. (Sound tone; flash rocs®6.but wait to read.) ‘ '
- . ) o g rocs 6 -
o - COMBINED SENTENCES B :
' ’ ‘ WITH COMMA AND, COO&DINATIKG C CTION

P - . . - '.’
- = . .. . L] . . -
. & 1 like ice cream, ‘ - A

’butlI do not e5t=it ofteni
C 2L SENTENCE 2

A}

COORD INATING . . R n
- : CONJUNCTION : : -
. rl 4 M ~ - @ ' ’ .
. It is also possible to combine seneences by using techniques < ,
¢

you place a comba and coordlnatlng conJuncclon between the two' full

(Sound "tqne; read combined .

. sentences. ead sentence on roqs 6.)

s },Z C~ Z ‘ : '. » .

3

senter}ce on

1 | P - - - . . . .

. . rocs 7 . ' )

SENTENCE 1.

. 'Energy shortages- are becoming more frequen . ) “ oo
people must learn to accept them., ‘ oo

.~

ot

CoMMA
SPLICE

SENTENCE 2

v . - S
L *, ~

' R " COMBINED SENIENCES L
"WITH COMMA AND' COORDINATING CONJUNCTION - ‘

-~

_Energy shortages are bec

-

ing more frequenc

. and people must learn to accept them. ) A i . P -

1' . . :
A * s . -
A = ‘ C t N : )
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g . ' ‘ . too . rocs, 1, 6 )
-For exémplg,athis sentence containing the comma splice is rewritten
. . £ r Lot
by éombiﬁing the two sentences with a comma and-the coordinating -
’ . A o
conjunction "and." Now élimipate the comma splice’ and run-on sentences
on pages 3.and 4 of your work booklet, When you are finished, turn . '
on the recordgr and check your answers on the screen. (Pause.) . S
(Sound..tone; read rocs 8. Sound %one; read focs.?.)‘ﬁ;- Y : )
s AN . R N
o ! : . :
Y . rocs 8
3
. !
' ANSWERS TO WORK BOOXK--pI 3. /
3 ‘ v ‘\- . . a
1. The economy ig suffering from the dual
- impact of inflation and recession. .
Economistf; have not found a solution, v
2. The economy is suffering from the dual j
“impact 'of inflation and recession; . .
economists have not found a solution.
1 .,{a ""." .
' \ ~ .
4 N ! st
: :
— N
0 »
. e ee ™ e . e e e m e ?
. “ ST . rocs.9 .
e " :
‘ ANSWER TO WORK BOOK~-p. &.
. . - . . ] f'.' :' ’d' . (.
. 3. The economy is.suffering (from the.dual -
impact 6f inflation and recessiof, but.
economistg have not found a solution. .+ N
‘ .7
. : . P ! . ! '
. ; t . . - t *
. N ‘ “h '('. ' e
. L {




. ¥

. 1 . TRANSITIONAL

b i

.. 1 3

i .V ExampLEs >

. «
3

.

MARKERS
however -
nevertheLesg.
instead
consequently *

also .

.

&
.

{ ,
. (2
.

- *

<

‘  Sentences can be combimed wot ‘only by conjurctions but also by, -

i \

words, called transitional-markers or conjunctive adverbs, - They

-

¥ markeré, set off by comma

-
.

""they appear.

(Souﬁé €oné; read rocs ll.) ) .

L

-

. function as advefbs and not as gonjunctions becatse transitional’

s, modify the whole sentence in which

s - .

1T - are optimistic.

. B, The economy is
- ' economists are

‘ C. The economy is
economists are

.

" COQRDINATING

CONJUNCTION

’

suffering; nevertheless,
optimistic.
IgANSITIONAL MARKER

I

.

>

A, The.economy is suffering, but ecogomists

)

suffering. Nevertheless,’
optimistic, b

<

é

‘4

.

rocs llt,k

o . e L s
‘-\ . - A
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. -
In sentence A, the comma and coordinating conjunction "but” can com-
—-——— ;

b%?e the two sentences intd one. In B, the transitional marker

"nevertheless" can be used with a semicolon for sentence combining.
* < . 13
Or in C, the transitiopal marker "nevertheless" can be used as a

logical connection at.the beginning of the second sentence in the '

sequence, (Sound tone; read rocs 12.) . .

‘ . ( - rocs 12 1, .
A. Cures for terminal diseases are discovered
every day. . Furthermore, research is
continuing. :
TRANSITIONAL MARKER
. “ . RN . :
M B. Cur¢s for terminal diseases are discovered
evefy day; furtheruore, research is
s . . continuing. \2( “
TRANSITIONAL MARKER
; 4 - ! By
y - ’ } .
Notice the use of the transitional marker "furthermore” in these two -
\ »* ’
- . sequences. In A, the transitional marker is used in the second

5

. separate sentence as the logical transition between the two sentences.

. ‘ y e -
. - . . L - 1.
In B, the transitional marker is used after the semicolon and -set

.

, off by a comma for sentence-combining.. (Sound tone; flash rocs.13.)."

. ol - . v - -

e

rr
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stress, and
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Initially, this unit uses struc nral concepts of piteh,

-

juncture as practical devices for hawing students read aloud and repeat after

those sente oes presented on the slides and in the

the readlng voice on tape

1n The Structure of Lngllsh (1952) Charles Carpenter Fries

.

‘work bookleus,

~

- 3
offered these phonological dgvices im order ~£o see contrdsting "patterns of o

12

of the sentence.-/

forms within the same primary intonation contours"

in his study Fries also determined that punctuation marks could "operate in. .

4 - .
a‘limited way as structural signals 1in written materials which lack such

) W13

features as intonation, pause, and stress. student sees the

.

James W, Ney

Henee, the

S

“translation from sound pattern to written sentence pattern.

Cognition,

commenced in hlS article “Lessons from the Language Teacher:

R

Conditioning,

-

v

and Controlled Composition”

(1973) that audio- l;ngUal repetition

ase a student's ability to produce conventional

of sentence patterns could incre

sides containing the structural models for sound
« 7

v

syntactic struccures, 4 B(

7

patterns in this unit, the audlo-llngual devices on tape comblned with the .
visual presentations of writing on the slides and in the workbooks glve "
;

students real speaking. and writing opportunities to self-test their soynd and
the

and slides. 1In addit¥on,

\ .
writing patterns through the feedback on tapes

transitional/ marketrs

<

sthgent sees clusters of two .kinds of function words:

.

and. conjunctions. And he acquires sentence patterns for applying these

function words as structura‘ signals in standard syntactlc patte ns.

Y -
in order to incgxease the variety of sentence patterns he chn use wlta\bk

writing run-ons and comma’splices;,the upit draws from the sen ence-combining

2 . -

¢
practlces wsed in a SCthS of school cxperlments beginning wifh kellogg Hunt -

' "
K

1n the sxxtxes and . still g01ng on in'” the seventles wlth-the exts ok -

R
.

defines its
~

R
w

Frank O Hare- and wllllam Strong,,15 Sentence comblnlng, whlc

dels by calllng on a number of transformatlons on sentehc - to genetate: ’

e gt

....... - S

- cvlear ,-.‘,__" eyt .
. -~ . ' -




16

§

L . . . T . o
more varictics of surface sentences,. is a praetical tool used in several units
8 : - ) f
of this usage program, Rather than working from right vs., wrong sentence!

- - =~ - :

- M ’

L . . ik . - . ) ‘
models, the Usage materials provide students with generating devices for
. N . .

producing a variety of sentence patterns which avoid run-on sentences or

. .o ‘®
‘other unconventional features, T ;

;
]
§

F

-

FN ; '

- In conclusion, I would like tb stress that these materials do not provide
the total approach Lo teaching writing, nor do 1 claim to have the answer to

all student writing problems,. The usage program serves 'as an aid to composition

for the student who nceds particular reinforcement in one or more areas or

an

- usage, The program is an alternative to the reference handbook whick, in many

cases,; does not provide enough generative rein[oﬂ;emenc for ,the student who

- 53

needs to develop alternate patterns in particular uSage arecas, However, the

3 . . I3 . . i -
largér. qiestion of how to improve student writjng still merits an answer from

v -
BN

each one of us, In:the final analysis, the total writing experience of the

N

student i$ the responsibility of the creative classroom teacher who can moderate

a variety of writing activities in several ways: in response-centered classes

-

- § . )
where students can analyze their language experiences, in writing workshops

~ : . : .
where student and teacher experience the on-going writing process, or in

. lecture and discussion classes where Lhe strategies ol rhetoric and wudience
are focal, « - . : ¢ ) . >
l | AR _,
2 i ° ’ ‘{'. - a s
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James M. Ney, "Lessons from Lhe Language Tcacher: ‘Cognition, Conditioning,

%SA number of experiments have been conducted to demonstrate that teaching
transformational rules and sentence combining manipulations does increase
syntactic fluency in student writing.. The experimental studies are these:
Kellogg W. Hunt, Grammatical Structures. Written at Three Grade Levels (ECTt,
1965) in which he taught transformational rules .to students and tried to
demoristrate that students could increase syntactic fluency as they acquired
knowledge of the transformations; John C. Mellon, Transformational Sentence-
Combining: A Method for the Development of Syntactic Fluency in English”
Composition ANCTE, 1969) in which he broke f{rom teaching grammar and concluded

~that studen;s could increase-syntactic fluency or easc the produetiom of sentences -

by learning sentence combining practices; Frank O'Hare, Schtence Combining:
Improvi Student Writing Without Formal Grammar Instruction (NCTE, 1973) in-
vhich he concluded that practice in sentence combining without formal grammar
instruction increased syntactic maturity, that is, the complexity of sentences
containing.embeddings, and helped students acquire a variety ol sentence patterns.
Sce also 'lwo commercial writing texts that use sentence combining: Frank O'Hare's
Sentencecraft (Ginn, 1974) and Willianxéicrong'srSentence Combining: A Composing
Book (Random House, 1973), 8 ) - o
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